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Norms, Space at TC, and Institute Overview
Norms for Working Together
We demonstrate respect for each other when we treat others as we would like to be
treated:
●
Listen actively, attentively and respectfully
●
Phones should be silenced or on vibrate
●
Remain engaged in the work -- avoid sidebar conversations
●
Suspend judgment and give everyone the benefit of the doubt
●
Give yourself permission to participate fully
We create a safe environment for our work:
●
Maintain as confidential each other’s words and actions
●
Begin and end on time

Space at Cal State LA
●
●

Bathrooms, Food, Breaks, Food
Using Technology & Wifi Access

Institute Learning Targets
●
Participants will engage in and be supported by an intentional community of
learners that facilitates the development of effective leadership in urban schools.
●
Participants will examine and become aware of their own values and leadership
strengths to encourage greater collaboration in doing school transformational work to
create more inclusive schools.
●
Participants will be exposed to multiple decision-making styles and
transformational leadership tools and will apply these decision-making styles and tools to
challenging issues of equity, social justice, and inclusion in urban schools.
●
Participants will work in simulated decision-making teams to consider issues of
equity, social justice, and inclusion for students with disabilities.
●
Participants will collaboratively plan, present, and receive expert feedback on key
issues relevant to the simulation.
●
Participants will leave the conference with a renewed sense of purpose, more
energized, and more motivated to address critical issues.
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Institute Schedule - 8:30 am - 3:30 pm
1.
Networking Breakfast - light continental breakfast provided
2.
Welcome & Introductions
3.
Leadership from a Strengths-Based Approach
4.
Simulation – ELDEx Module 9 – Equity for Students with Disabilities
5.
Lunch - boxed lunches provided
6.
Simulation Continued
7.
Back to School – Naming, Prioritizing, and Committing Inclusive Practices and
Action Planning for Impact on School Culture and Classroom Practice
8.
Institute Closing, Certificate, and Evaluation
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Transformational Leadership
Defining Concepts
Transactional vs. Transformational
● James MacGregor Burns (1978) - Based on notions of power, resources,
and mutual purpose
● Abraham Zaleznik (1992) - adds “managers vs. leaders”
● Kenneth Leithwood (1994) - implies major changes in the form, nature,
function and/or potential of some phenomenon; the central purpose of
transformational leadership to be the enhancement of the individual and
collective problem-solving capacities of organizational members; link to
achievement and school improvement

Complexity in the Environment Drives Change, Transformation
● Michael Fullan (2001) - “The more complex society gets, the more
sophisticated leadership must become. Complexity means change, but
specifically it means rapidly occurring, unpredictable, non-linear change”
(p. ix); organizational change requires high tolerance to ambiguity
● Robert Kegan (1998) - considers implications of transformation from the
lense of adult psychological development and the impact of those changes
on organizations

Information vs. Transformation
● Information - new knowledge that you add to the current form of your
mind
● Transformation - changing the very form of the mind
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Fixed vs. Growth Mindsets
● Carol Dweck (2007) - In a fixed mindset, people believe their basic
qualities, like their intelligence or talent, are simply fixed traits. In a growth
mindset, people believe that their most basic abilities can be developed
through dedication and hard work—brains and talent are just the starting
point.
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Values Card Exercise - “Know thyself.” (Plato)

Clear your table space and place all the values cards out on the table to
examine. Choose five that best represent your most deeply held values. Take
your time and work silently.

Narratives
“We humans live by stories. We have a deep yearning for stories that explain our
existence, give our lives meaning, and serve as our guide to what is important
and worthy of our respect and care.”
David Korten
Contemplative Alliance and Trinity Institute

Types of Narratives
● Toxic Narratives are narratives of pain and inferiority that make us distrust and
fear the world around us.
○
○
○
○
○
○
○
○
○
○
○

I will be accepted by others only if I do the “right” thing.
I want to make others proud of me.
I am only valuable if I “”succeed”.
I fail at most things I try.
I feel like people expect me to fail
I am afraid to fail.
I am inadequate in comparison to others and I use that as an excuse to
limit my efforts.
I am not worthy of love and acceptance.
I am fearful of things I don’t understand.
I am controlled by outside forces.
I have no choices.
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● Generative Narratives are narratives of love and acceptance that make us trust
and embrace the world around us.
○
○
○
○
○
○
○
○
○

I am worthy of love and acceptance.
I look at failure as a learning process.
I will accept others.
I am curious about things I don’t understand.
I will adequate to accomplish any task that I am willing to invest myself.
I am in control of my destiny.
I have choices.
I am valuable.
I see levels of success in all ventures.
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Strengths-Based Approaches to Leadership
StrengthsFinder
Maximizing Individual Team Strengths in Leadership Roles
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Clifton StrengthsFinder® THEMES
ACHIEVER®

People exceptionally talented in the Achiever theme work hard and possess a great deal of
stamina. They take immense satisfaction in being busy and productive.

ACTIVATOR®

People exceptionally talented in the Activator theme can make things happen by turning
thoughts into action. They are often impatient.

ADAPTABILITY®

People exceptionally talented in the Adaptability theme prefer to go with the flow. They tend
to be “now” people who take things as they come and discover the future one day at a time.

ANALYTICAL®

People exceptionally talented in the Analytical theme search for reasons and causes. They
have the ability to think about all the factors that might affect a situation.

ARRANGER®

People exceptionally talented in the Arranger theme can organize, but they also have a
flexibility that complements this ability. They like to determine how all of the pieces and
resources can be arranged for maximum productivity.

BELIEF®
COMMAND®
COMMUNICATION®

People exceptionally talented in the Belief theme have certain core values that are
unchanging. Out of these values emerges a defined purpose for their lives.
People exceptionally talented in the Command theme have presence. They can take control
of a situation and make decisions.
People exceptionally talented in the Communication theme generally find it easy to put their
thoughts into words. They are good conversationalists and presenters.

COMPETITION®

People exceptionally talented in the Competition theme measure their progress against the
performance of others. They strive to win first place and revel in contests.

CONNECTEDNESS®

People exceptionally talented in the Connectedness theme have faith in the links among all
things. They believe there are few coincidences and that almost every event has meaning.

CONSISTENCY ™

CONTEXT®

People exceptionally talented in the Consistency theme are keenly aware of the need to
treat people the same. They try to treat everyone with equality by setting up clear rules and
adhering to them.
People exceptionally talented in the Context theme enjoy thinking about the past. They
understand the present by researching its history.

DELIBERATIVE™

People exceptionally talented in the Deliberative theme are best described by the serious care
they take in making decisions or choices. They anticipate obstacles.

DEVELOPER®

People exceptionally talented in the Developer theme recognize and cultivate the potential in
others. They spot the signs of each small improvement and derive satisfaction from evidence
of progress.

DISCIPLINE™
EMPATHY ™
FOCUS™

People exceptionally talented in the Discipline theme enjoy routine and structure. Their
world is best described by the order they create.
People exceptionally talented in the Empathy theme can sense other people’s feelings by
imagining themselves in others’ lives or situations.
People exceptionally talented in the Focus theme can take a direction, follow through, and
make the corrections necessary to stay on track. They prioritize, then act.
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FUTURISTIC®
HARMONY®

People exceptionally talented in the Futuristic theme are inspired by the future and what
could be. They energize others with their visions of the future.
People exceptionally talented in the Harmony theme look for consensus. They don’t enjoy
conflict; rather, they seek areas of agreement.

IDEATION®

People exceptionally talented in the Ideation theme are fascinated by ideas. They are able to
find connections between seemingly disparate phenomena.

INCLUDER®

People exceptionally talented in the Includer theme accept others. They show awareness of
those who feel left out and make an effort to include them.

INDIVIDUALIZATION®

People exceptionally talented in the Individualization theme are intrigued with the unique
qualities of each person. They have a gift for figuring out how different people can work
together productively.

INPUT®

People exceptionally talented in the Input theme have a craving to know more. Often they
like to collect and archive all kinds of information.

INTELLECTION®
LEARNER®
MAXIMIZER®

POSITIVITY®
RELATOR®

People exceptionally talented in the Intellection theme are characterized by their intellectual
activity. They are introspective and appreciate intellectual discussions.
People exceptionally talented in the Learner theme have a great desire to learn and want to
continuously improve. The process of learning, rather than the outcome, excites them.
People exceptionally talented in the Maximizer theme focus on strengths as a way to
stimulate personal and group excellence. They seek to transform something strong into
something superb.
People exceptionally talented in the Positivity theme have contagious enthusiasm. They are
upbeat and can get others excited about what they are going to do.
People exceptionally talented in the Relator theme enjoy close relationships with others.
They find deep satisfaction in working hard with friends to achieve a goal.

RESPONSIBILITY®

People exceptionally talented in the Responsibility theme take psychological ownership of
what they say they will do. They are committed to stable values such as honesty and loyalty.

RESTORATIVE™

People exceptionally talented in the Restorative theme are adept at dealing with problems.
They are good at figuring out what is wrong and resolving it.

SELF-ASSURANCE®

People exceptionally talented in the Self-Assurance theme feel confident in their ability to
manage their own lives. They possess an inner compass that gives them confidence that their
decisions are right.

SIGNIFICANCE™

People exceptionally talented in the Significance theme want to be very important in others’
eyes. They are independent and want to be recognized.

STRATEGIC™
WOO™

People exceptionally talented in the Strategic theme create alternative ways to proceed. Faced
with any given scenario, they can quickly spot the relevant patterns and issues.
People exceptionally talented in the Woo theme love the challenge of meeting new people
and winning them over. They derive satisfaction from breaking the ice and making a
connection with someone.
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NAME IT! CLAIM IT! AIM IT!
NAME IT!
Make your Signature Themes your own.
Identify what this theme means to you.

AIM IT!

CLAIM IT!

Flex your talents. Intentionally practice
using and developing this set of talents.

Appreciate the unique power and
value you have and bring to others.

WITH WHICH OF YOUR SIGNATURE THEMES (TOP FIVE) DO YOU MOST STRONGLY IDENTIFY?
WRITE THAT THEME NAME BELOW.

(Theme)

Name It!

Aim It!

What words or phrases in this theme description
resonate strongly with you?

In what two ways could you start using this theme
more intentionally tomorrow?
To help you get started, read the action items provided
in your report for this theme.

1

Claim It!
When has this theme helped you be successful in
the past?

2
How does this theme help you be successful in
your role?
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People with dominant
Influencing themes
know how to take
charge, speak up,
and make sure the
team is heard.

Activator
Command
Communication
Competition
Maximizer
Self-Assurance
Significance
Woo

People with dominant
Executing themes
know how to make
things happen.

Achiever
Arranger
Belief
Consistency
Deliberative
Discipline
Focus
Responsibility
Restorative
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INFLUENCING

EXECUTING

Adaptability
Connectedness
Developer
Empathy
Harmony
Includer
Individualization
Positivity
Relator

People with dominant
Relationship Building
themes have the ability to
build strong relationships
that can hold a team
together and make the
team greater than the sum
of its parts.

RELATIONSHIP
BUILDING

Four Domains of Team Strength

Analytical
Context
Futuristic
Ideation
Input
Intellection
Learner
Strategic

16

People with dominant
Strategic Thinking
themes help teams
consider what could be.
They absorb and analyze
information that can
inform better decisions.

STRATEGIC
THINKING

16

Decision-Making
Decision-making is often situational. Situational leadership theory (Vroom &
Yetton, 1973; Vroom & Jago, 1988) argues that the best leadership style is based
on the situation, considering three main factors:
● Decision quality – How important is it to come up with the “right” solution?

The higher the quality of the decision needed, the more you should involve
other people in the decision.

● Subordinate command – How important is it that your team and others buy

into the decision? When teammates need to embrace the decision, you should
increase the participation levels.
● Time constraints – How much time do you have to make the decision? The

more time you have, the more you have the luxury of including others, and of
using the decision as a team building opportunity.

Decision-making Processes (Vroom)
Vroom’s situation leadership theory names five distinct decision-making
processes, or styles.
1. Autocratic – unilateral decision-making
2. Informed Autocratic – obtain necessary information; unilateral
3. Individual-Consultative – share problem and solicit ideas individually; make

the decision

4. Group-Consultative – share problem and generate ideas in the group; then

make the decision

5. Group-Agreement – attempt to reach consensus
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Decision-Making
Processes

Examples from Experience

Autocratic – unilateral
decision-making

Informed Autocratic –
obtain necessary
information; unilateral

Individual-Consultative
– share problem and
solicit ideas individually;
make the decision
Group-Consultative –
share problem and
generate ideas in the
group; then make the
decision
Group-Agreement –
attempt to reach
consensus

2 - ELDEx Decision-Making Processes

Case Background
This UELC module focusing on issues of equity for students with disabilities comes alive
through a simulation set in the context of Camden Public Schools in Camden, NJ. The
district background information below is based on publicly available data.

A City School District in Crisis
In 2013, the U.S. Census Bureau
designated Camden, NJ as the poorest
city in the nation with 43.9% of it’s
77,000 residents living at or below the
poverty line. Sustained attention in the
media has focused on alarmingly high
unemployment of 22.9% and
persistently high violent crime and
childhood obesity rates. Camden city
Public Schools are the lowest performing district in the state of New Jersey, and
residents experience year-in and year-out, reports of student and school failure, corrupt
school and city politics, financial mismanagement of funds in the city and school district.
Demographically, Camden schools serve an overwhelming majority of Black and Latino
students with enrollment data showing only 1% of students identifying as White, 1%
identifying as Asian, and an event 50-50 split of
98% of the students identifying as Black and Latino.
In 2014 of the 15,000 students in Camden public
schools, approximately 2,500 students receive
special education services (17%). While New
Jersey’s dropout rates hover between 3% and 4%,
Camden’s dropout rate is closer to 15%. A
comparison of graduation rates show a similar trend
with New Jersey state around 75% and Camden
around 50%.
A recent comparison of math and literacy
proficiency rates on state tests shows a similar
trend with Camden Schools math proficiency rates
around 30% as compared to the state’s 75% and
Camden reading proficiency at 21% and New
Jersey at 66%.

1 - Case Background

These conditions were part of the decision for the State of New Jersey to takeover
Camden Public Schools in 2013. New Jersey was the first state to enact takeover laws in
1987, but it was not until 2013 that the state acted in Camden. Governor Christie argued
that the state had a moral imperative to act given that 23 of Camden’s 26 schools were
performing in the lowest 5% of schools statewide, the graduation rate was hovering at
50%, and the long-standing budget issues faced by the school district. In the video
below, Governor Christie announces the state’s takeover of the district and focuses on
the need to address Camden Schools’ low performance and emphasizes the need for
new transformational leadership.
NJTV News VIDEO: Christie Announces State Takeover of Camden City Schools
https://www.youtube.com/watch?v=hbFXifIFoSk

Under the state’s takeover plan, the
School Board remains but is limited to
an advisory role with the state assuming
all decision-making authority. Now, the
Superintendent reports directly to the
State Education Commissioner, rather
than the School Board, and many
positions at Central Office were
abolished during the state’s
reorganization of the district. Yet one of
the most controversial decisions made by the state and state-appointed district leaders
involved the expansion of contracts with charter school networks, such as KIPP and
Mastery Charter Schools.

Public-Private Partnerships in Camden
With a new district leader appointed by the state, the Camden Commitment was made in
2014. The plan set out to transform Camden schools by setting a laser focus on student
and school achievement, trimming all budget excesses, and deepening public-private
partnerships to create high-achieving schools. Many in Camden’s reaction to the
Camden Commitment Strategic Plan and new state legislation establishing Renaissance
Schools as part of the Urban Hope Act legislation in 2012 was to decry the state’s efforts
to privatize Camden schools. There are currently approximately 16,000 kids in Camden
schools,and the Camden City Public School district enrollment has steadily declined over
time as more charter school districts have been created in Camden County. Data from
March 2015 show that 11,277 students were enrolled in the Camden City Public Schools
District out of the 15,804 total population. Camden County now has over ten separate
charter school districts.
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Among some activists and community members there is a fear of outsiders and private
donors coming in to “fix” Camden. Many opposed to charters in Camden talk openly
about their suspicions that the Governor plans to re-invent Camden city schools in the
image of New Orleans post Hurricane Katrina. They see their public schools literally
crumbling while state of the art Renaissance school buildings are given over to private
charter school organizations to manage outside of local control.
Those parents and community activists in support of the new direction for Camden city
schools have praised the state’s intervention and have supported new Renaissance
schools which leverage outside organizations’ resources to offer high quality education in
Camden’s poorest and most disenfranchised neighborhoods. The Urban Hope Act gave
failing school districts, such as Camden, the option to contract with non-profit
organizations to open new schools or groups of new schools in newly constructed
buildings called Renaissance schools. Many in Camden report they are fed up with how
the city has tolerated failure and corruption and are heartened that the city schools are
finally going in a different direction with state support.

Privatization and Special Education Services in Camden
In Camden, much controversy has swelled around the enrollment of special education
students in charter, Renaissance, and traditional public schools serving the district.
Camden has made efforts to combat the popularly-held belief that charter schools do not
enroll special education students at the same rate as traditional public schools in the
district.
CCSD-TV VIDEO: Camden Enrollment PSA 3 - Special Education
https://www.youtube.com/watch?v=aq--Q-T1_ms

The number of students
and referral, or
classification, rates across
Camden County in 2015
show that Mastery
Schools of Camden have
the highest classification
rate (18.45%), while
Camden City Public
Schools is just under that
(17.09%). Other charters
in the county range from
rates of 6.17% to 14.72%.
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Team Simulation Preparation
Your group is now preparing for today’s simulation.
You are part of a school building leadership team that includes two co-located schools:
Robert A. Williams Family School (traditional public) and the Barack H. Obama
College Preparatory Academy (charter). In today’s simulation your team will be
addressing a controversial incident involving students with disabilities in both of your
schools. Your team will be working to the address concerns of everyone in the school
community, including teachers, parents, community activists, and Central Office staff
overseeing issue of equity and inclusion pertaining to students with disabilities.
During the simulation today you will be working in a team, and each member of the
team will each take on one role for the duration of the simulation. These are fictitious
roles; please bring your past experiences in education and education leadership with
you into the role as well as what you have learned about the context in Camden, NJ.

Your Simulation Context
Robert A. Williams Family School (traditional public) and the Barack H. Obama College
Preparatory Academy (charter) are co-located in the same building, with Williams
Family School occupying the first two floors and Obama College Prep occupying the
top two floors. The cafeteria, gymnasium, auditorium, and school yard are shared
between the schools. The two schools operate almost entirely separately from one
another, with leaders and school staff maintaining cordial but distant relationships. No
staff in the building share students, but some families with siblings have children
attending both schools. Snapshots of recent data from the schools follow.

The Incident
Recent outrage over classroom practices involving students with disabilities erupted in
the last week when a YouTube video went viral across the nation. The video was
filmed and posted by a fifth grade student using a cell phone without the classroom
teacher knowing. The 12-second video captured a Williams Family School teacher
berating a student with disabilities when the student failed to answer a math problem
correctly. “You’re stupid, and you shouldn’t be here,” the video captured the teacher
shouting while students silently watched. The student who took the video, the older
brother of the child being verbally assaulted by the teacher, was in violation of his
1 - Team Simulation Preparation

school’s no cell phone policy. He was found in violation of the Obama College Prep's
code of conduct outlined in the compact signed by the student and family at the start of
the school year and was suspended.
The brothers involved, the younger brother being humiliated on the video and the older
brother who posted the video were students with disabilities with Individualized
Education Plans (IEPs). The parents of the boys claimed that the school was not in
compliance with the education plans and threatened to bring together other parents of
special needs students in the district to file a class action lawsuit against Camden City
Schools and the State Education Department for systemically failing to provide current
and former students with disabilities appropriate services.
The younger boy, DeShawn, has an IEP for autism and spends most of his time in a
small classroom at Williams Family School with eight other students, one lead teacher,
and three paraprofessional educators. Tywon is repeating the fifth grade at Obama
College Prep and is mainstreamed in a general education setting with push-in support
four days a week from special educators during reading and math time, as specified in
his IEP. He has two IEP goals, one relating to a loosely defined emotional disability
and one relating to a diagnosis of ADHD. During the incident, Tywon was wandering
the halls of the building after having been kicked out of the classroom by his teacher for
interrupting the lesson. He reported hearing his brother’s teacher screaming at
DeShawn again, and said, “The door was open, and I had to do something. I got out
my phone in the hallway, and I caught that teacher really wallin’ out on him. It isn’t right
to do that to a kid like DeShawn.”
With this context in mind, please allot simulation roles to each member of your group.

Simulation Roles
Principal of
Robert A.
Williams Family
School

You have been the principal in the building for 12 years. You
are known as a team player and easy collaborator. You have a
collegial working relationship with the principal of Obama
College Prep, but there is no shared trust between you. You
are concerned about the training of your staff in terms of
general education classrooms. Most teachers are concerned
with behavior management, and recent classrooms visits with
your superintendent have revealed an inability among many in
your staff to discuss pedagogy and instruction in great detail.
You know the teacher in question on the Vine video to be a
good person who has been on the staff for over 15 years. In
your school, you have a cohort of 25 students with severe
disabilities; this group includes DeWayne.
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Principal of
Barack H.
Obama College
Preparatory
Academy

You are the founding principal and have served in that capacity
for two years. You are concerned about discipline in Williams
Family School, feeling it is too relaxed and without
consequences for students and families. Your staff, families,
and students sign a behavior compact at the beginning of each
year, and you are committed to holding everyone accountable
to that compact without exception. You have a strong
background in special education through your teacher
preparation training. You were a classroom teacher for 5 years
before assuming the role of founding principal.

Parent of
siblings, one at
Barack H.
Obama College
Preparatory
Academy and
one at Robert A.
Williams Family
School

You are an attentive parent for both of your children in the
simulation. You have been concerned about your younger son
DeWayne’s treatment by his teacher this school year.
Because of your work schedule and new enrollment
procedures, you had to accept a placement of your sons at two
different schools, co-located. You prefer for your children to be
in the same school. Your friends and family have encouraged
you to go to the media in order to motivate school and district
leaders to remedy the current situation adequately. You refuse
to unenroll Tywon from Obama Prep Academy and/or support
any disciplinary action because of the Vine video incident.

District Special
Education
Supervisor

You report directly to the superintendent of Camden City
Schools, an appointee of the State Department of Education.
You have served in a district leadership role for 10 years. You
were formerly a principal at an elementary school in New York
City. You are concerned about the teaching and learning
generally in both schools in the building.

Teachers Union
Building
Representative/
Teacher for
Robert A.
Williams Family
School

You are a veteran teacher in the building. You have strong
relationships across the building and have been working with
Obama College Prep to encourage teachers to organize. You
have a strong personal relationship with the teacher captured
on the Vine video, and you also know that she can be
aggressive with students. You have a good working relationship
with the principal in your building.

DeShawn’s
Teacher

You are the teacher charged with verbally abusing DeShawn.

Tywon’s
Teacher

You are the teacher of the suspended older brother, Tywon.
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Group Process Roles
After allocating simulation roles in your team, please choose additional group
process roles to support your team’s successful completion of the simulation.
Group
Leader

You will take a lead role in facilitating the group’s decision-making
process. It is important that you work to encourage participation from all of
the team members, even if they seem shy or reluctant to speak. The
simulation experience depends upon all team members contributing to the
decision-making process.

ELDEx
Navigator

You will be given logon credentials for your group. Please use this
information to log into the ELDEx simulation platform. You will be at the
computer or computer console in your group's room.

Team
Members

The simulation experience depends upon all team members contributing to
the decision-making process. The team member taking on the group leader
role will be encouraging all team members to share their ideas and offer
their perspectives. Blend your own education leadership experiences with
the background information provided about the role you are taking on in the
case.

Decision-Making Process
As you prepare for today’s simulation, please consider the kind of decision-making
process(es) that your team will use for this leadership challenge.
Individual-Consultative
Share problem, solicit ideas individually and make the decision
Group-Consultative
Share problem and generate ideas in the group, then make the decision
Group-Agreement
Attempt to reach consensus
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First Decision
Your superintendent has asked the District Special Education Supervisor for both
Obama College Prep and the Williams Family School to hold a team meeting with the
teachers involved and the parent of the two students involved in the YouTube video
incident. The group is tasked with deciding how to respond to this incident in a way that
promotes equity and inclusion for all students in the building generally while also
addressing the specific needs of the two students involved in the YouTube video
incident.
The parent of the two children involved has demanded to be involved at every meeting
relating to resolving this incident, and the superintendent has asked that the parent be
included in this decision-making meeting to ensure transparency in the process.
The Teachers Union has also demanded that teachers’ voices be heard and the
individual teachers involved in the incident not be scapegoated because of the national
media attention.
The superintendent has also asked you to recommend one of the three options listed
below as an initial step to remedy both the immediate concerns as well as the deeper
issues raised in relation to this incident. Your superintendent will make the ultimate
decision about the options you are considering, but your team’s advice is crucial for
establishing an action plan that will ensure equity and inclusion for children with
disabilities and in your building.
Option 1: Retrain teachers across the building
Commit school and district resources to retrain staff in PBIS, Restorative Practices, and
RTI.
Option 2: Shift special education personnel in classrooms
Recommend to that the teachers and paraprofessionals involved in the incident be
reassigned to other classrooms in the building.
Option 3: Announce an audit of special education services across the building
Working with the district staff, commit to an internal audit of current practices relating to
writing IEPs, student placement and least restrictive environment, family engagement
special education decision-making, and staff training and knowledge relating to special
education services.
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